Abstract: "Dreams", "aspirations" and related constructs are traditionally regarded as facilitators of adolescent educational attainment in the Chinese context. Besides, there is an emergent need to widen the understanding of such constructs and their impact on children and adolescent developmental outcomes. This paper discusses the developmental outcomes of dreams, aspiration and related concepts based on a thorough review of the literature. Besides outlining the impacts of aspirations, dreams and related constructs on children and adolescents, features of related intervention programs, including themes of the intervention programs, program participants, methods of implementation and evaluation in both Western and Chinese contexts are also documented.
Introduction
In both Western and Chinese contexts, education has been increasingly perceived as the "vehicle for meritocracy and social mobility" [1] . Nurturing children and adolescents with high educational attainment becomes the "mission" of education at all levels. However, numerous scholars cautioned that the increasing focus on educational attainment hinders children and adolescents to aspire for their own genuine pursuit of future and adversely affects their physical and psychological health [2] [3] [4] . Hence, it is of equal importance to encourage children and adolescents to boldly dream about their future in addition to educational attainment. Truitt et al. [5] encouraged adolescents to "dream high" so that high-hope children and adolescents would perceive obstacles to goals as "temporary" and the high level of goal-directed motivation allows them to search for "the best alternative way". It is therefore fundamental to arouse the awareness of educators, parents and human service providers of the consequences of dreams and aspirations in children and how they can assist them to "aim for something higher" [1] .
As mentioned in another paper in this special issue, a collaborative research named "iDream" was conducted (a) to understand the scientific underpinnings of instilling dreams, aspirations, hope, future orientation and related qualities in children and adolescents, (b) to investigate the positive impact of such constructs on children's and adolescents' well-being and overall development and (c) to review existing interventions based on the related constructs with the financial support of the Bao Bao Bear Care Foundation Limited. The Bao Bao Bear Care Foundation Limited was founded in 2008 subsequent to the Sichuan earthquake to facilitate the provision of programs to children in Sichuan, China. The vision of the organization is that in spite of adverse experiences, children should not be deprived of the opportunity to experience a sense of hope. The iDream initiative was thus established to inspire and encourage children to explore their dreams and to promote their future orientation. It is believed that by exposing children to the success stories of various professionals, children would be able to understand the life trajectory leading to success and generate hope for their own future.
The present paper is one of the three papers based on the final report of the collaborative research [6] . This paper focuses on three aspects of the study: (a) methodology of the literature review, (b) consequences of having dreams and aspirations and (c) existing interventions on the promotion of dreams, aspirations and related psychology in children and adolescents.
Methods
Conducting literature review is a process of "re-viewing" the existing literature to create a new dimension or fresh perspective to sharpen the conceptual understanding [7] . Hart [8] reminded researchers that the need to thoroughly understand the body of knowledge is crucial before administering any research. According to Pawson and his colleagues [9] , there are seven steps for a systematic review, namely (1) clarify the scope of review; (2) search for relevant evidence; (3) appraise quality of studies using judgment to supplement formal checklists; (4) extract different data from different studies; (5) synthesize data to achieve refinement of the literature; (6) make recommendations and (7) disseminate findings and evaluate the extent to which the findings are able to benefit the field.
In the present literature review, the scope is about the dreams, aspirations and related development in children and adolescents. Besides, the features of effective intervention programs in these areas in the context of China would be described. The peer-reviewed literature search methodology was adopted to review the literature related to hope and dreams of children and adolescents, and a quasi-realist approach [9] was utilized to synthesize the data with reference to (a) conceptual review of the concepts covered in the present literature review, (b) antecedents affecting the development of hope and aspirations of children and adolescents and (c) possible outcomes of having developed the attributes. According to Pawson et al. [9] , the quasi-realist approach has been frequently utilized to generate reliable and usable findings for describing how complex interventions function in different contexts. This approach does not over-rely upon the review of "what works" but yields the understanding of what works "for whom, under what circumstances, in what respects and how" [9] . This requires moving beyond typical study design assessment criteria such as statistical power and sampling design. The focus lies on the descriptive details about the intervention process and context instead. The "quasi-" approach helps to look into the different population orientations and multi-level components that would help substantiate the understanding of what effective and appropriate programs could be implemented in China.
Peer-reviewed literature search methodology
To identify relevant literature for the review, a detailed search of the literature published during the period of 1980 and 2015 was conducted from February to June 2015, with the use of the online databases, including PsycINFO, Academic Search Premier, Web of Science, EBSCOhost database and China's database CAJ Full-text Database. CAJ Full-text Database was adopted for searching for articles published in China. The single keywords "dreams", "hope", "aspirations", "future orientation", "resilience", "beliefs in the future", "children", "adolescents" and the combinations of keywords with Boolean operators (and/or/*) were utilized as the search (e.g. "dreams AND hope AND children"; "aspirations AND future orientation"; "hope" OR "aspirations"; "child* AND adolescents*"; "China OR Chinese OR Hong Kong*"). Articles were included if they met the following four selection criteria: (1) the focus is on youth population which was defined a priori as individuals aged between 6 and 18 years; (2) the study or program addressed the conceptualization of dream or related concepts; (3) the study or program covered the development or validation of measurement tools of dreams or its related concepts and (4) the study or program was conducted or developed either in the Chinese or in the Western context.
The initial focus of the review was on Western-and China-based research, with special focus on the context of China. All articles in English and Chinese were included, as were articles in other languages in which an English or Chinese abstract was available. The titles of all publications were identified with possible relevance. The abstracts were reviewed if they appeared to meet the selection criteria. The full publication would then be obtained and a decision was made whether the article should be included or not. There were altogether 223 articles, with 144 being found in the international databases and 79 in China's database.
In order to produce reliable and comparable findings from the existing literature and to decide if the knowledge obtained could be translated into new directions and interventions, there is an immense need to adopt a systematic approach to "appraise, interpret and synthesize literature from divert sources" [10] . The systematic approach requires a set of clear arguments to review and synthesize the literature. Therefore, the quasi-realist approach was adopted to gauge the understanding of "what really works" for children and adolescents in developing hope and aspirations and of other knowledge beyond this understanding.
Consequences of dreams, aspirations and related development
The present literature review suggests that dream and its related constructs such as resilience, hope, aspirations, future orientation and belief in the future are positively associated with children and adolescent outcomes across different domains, including the psychological, academic, vocational and behavioral domains.
Psychological outcomes
The positive impact of resilience, hope and aspirations on children's and adolescents' psychological well-being is well documented in the Western literature. More hopeful adolescents reported higher levels of life satisfaction [4, [11] [12] [13] [14] and lower levels of psychological distress [11] . Hope also acted as a buffer against the impact of negative or stressful life events on life satisfaction [4] . Similarly, adolescents with more positive beliefs in the future possessed higher self-esteem and self-efficacy [15] . More resilient youth also perceived lower levels of stress and were more satisfied with life [16] .
The majority of the studies conducted in China focused on examining the impact of resilience and aspirations on psychological well-being of children and adolescents, especially those who experienced negative life events (e.g. survivors of earthquakes, children of parents with HIV). Findings are consistent with the Western literature that resilient youth experienced higher levels of life satisfaction [17] and were less likely to demonstrate obsessive-compulsive [18] , depressive [19, 20] and posttraumatic stress disorder symptoms [21] . Future orientation also predicted Chinese adolescents' levels of anxiety, depression [22] and subjective well-being. The positive impact of resilience, hope and future orientation on individual's psychological well-being may be explained by several factors: (1) resilient children and adolescents often experience higher levels of positive emotions than their less resilient counterparts, even in times of difficulties; (2) they are able to use cognitive coping strategies such as finding opportunities for growth from challenges; (3) it is believed that they have the ability to control their environment and (4) they set realistic goals which may help them reduce difficulties in life [16] .
Lastly, Gan et al. [23] found that positive future expectations were significantly correlated with resilience among adolescents who experienced the Sichuan earthquake. Indeed, the findings point toward the fact that less resilient adolescents may have difficulty in envisioning or thinking positively about their future and that "a person's future is not merely the result of his or her life circumstances; the future is also predicted by the manner in which a person thinks about it" [23] . The findings have important implications for the integration of both resilience and future expectation components in interventions.
Academic outcomes
Evidence from studies in the West generally showed that adolescents with higher levels of future orientation had higher academic achievement [24] . They attached significantly higher value to achievement of academic goals and perceived studying hard as instrumental in achieving goals [25] . Similarly, more hopeful youth tend to have higher academic achievement [12, 26, 27] as well. Many studies on the impact of students' aspirations on academic achievement showed similar observations, where students with higher levels of aspirations showed higher levels of grade point averages [28, 29] and increased school engagement across domains including behavioral, emotional and cognitive engagement [29] . In a longitudinal study of the impact of adolescent future orientation on adult educational attainment, Beal and Crockett [30] also found that adolescent aspirations positively predicted adult educational attainment 8 years later. Similarly, future orientation increased students' likelihood of staying in school [31] and attending college [32] . Similar findings were observed in studies conducted in China. Zhao and colleagues [33] examined correlates of problem behaviors among children affected by HIV and found that low educational aspirations had direct negative effects on school adjustment. Children's early expectations were strong predictors of children's chances of staying in school, completing compulsory education and completing secondary education as well [34] . Zhang [34] found that future orientation had positive influences on junior secondary school students' learning attitude, academic help-seeking behavior and academic achievement. Chen [35] also found that university students who were more future-oriented were more engaged in their studies. Higher levels of resilience were also associated with better educational outcomes of migrant children, including more effort put into study, higher educational aspirations and less intention to drop out of school [36] .
The positive associations between aspirationrelated variables and academic outcomes may be due to several factors. First, adolescents with high aspirations develop goals for the future, which serves as a motivation for higher academic achievement. Second, highhope students are more willing to find solutions when they encounter difficulties and try new approaches. On the other hand, low-hope students are often more passive and seldom learn from past experiences, which may hinder academic achievement. As pointed out by Snyder et al. [27] , "teaching hopeful thinking has the potential to improve the students' goal pursuits in all areas of their lives, thereby leading to more positive emotions, greater psychological adjustment and more social support" [27] .
Vocational outcomes
In terms of career-related outcomes, studies from the West generally showed that adolescents with higher levels of aspirations had higher levels of future career accomplishments and achievement [37] [38] [39] [40] [41] [42] . For instance, in a longitudinal study in the United Kingdom, Schoon and Polek [43] found that career aspirations measured at the age of 16 years positively predicted career attainment in their mid-30s, even after controlling family background and cognitive ability. Specifically, teens who aspired to a professional job were more likely to pursue further education and were more likely to achieve their occupational aspirations as adults. Few studies were directly related to the variables of interest in the context of China, with some exceptions of scholars examining the impact of occupational expectations on vocational outcomes. It was reasoned that more hopeful and highly aspired youth may be more persistent and ambitious to achieve their career goals [43] . For instance, Huang and Bashir [44] found that occupational expectations positively predicted occupational self-efficacy.
Strauss, Griffin and Parker [45] identified a positive impact of "Future work self" on proactive career behavior. Although the study was conducted on postgraduate students, the findings yielded practical implications for youth hope-based interventions. A "Future work self" refers to "an individual's representation of himself or herself in the future that reflects his or her hopes and aspirations in relation to work. The clearer and more accessible this representation is, the more salient the Future work self is" [45] . Individuals with a salient Future work self (i.e. they have a clear image of themselves in a future career) are more willing to take risks and set ambitious goals. They would broaden their creative thinking about future possibilities which motivate them to proactively shape their careers. These findings highlight the importance of cultivating elaborative Future work selves through career counseling. Role models may be used to help construct ideals and possible Future work selves. Cognitive strategies may also be taught to help students envision their Future work self.
Behavioral outcomes
Studies in both the Western and Chinese contexts showed that aspirations and related constructs serve as protective factors against the development of problem behaviors in children and adolescents. According to Robbins and Bryan [46] , adolescents with stronger future orientation were more likely to perceive risk behaviors negatively. They were less likely to smoke cigarettes, use marijuana or hard drugs or engage in problematic drinking [46] [47] [48] [49] [50] [51] . Regarding hope, Hagen and colleagues [52] found that more hopeful adolescents reported fewer internalizing and externalizing problems. In a longitudinal study of high-school students, Ciarrochi and colleagues [26] reported that lower levels of hope predicted higher rates of behavioral problems (e.g. aggression and inattention). Hope was also related to lower levels of involvement in violence [53] . Regarding the impact of aspiration on adolescent problem behaviors, most studies reported a negative relationship. Generally speaking, youth with high aspirations are less likely to drink alcohol or get drunk [54] [55] [56] [57] . They also reported lower levels of cigarette [54] and substance use [58] , risky sexual behavior [59] and premarital child-bearing [60] [61] [62] [63] [64] .
Compared to the West, few studies have been conducted to examine the impact of aspiration-related factors on problem behaviors among children and adolescents in China. Among the sparse articles identified, findings comparable to those reported in the West were found. For instance, Zhao and colleagues [33] found that low levels of educational aspiration were negatively associated with problem behaviors among orphans and vulnerable children affected by parental HIV. Li et al. [65] also found that middle-school male students with lower educational expectations reported more cigarette smoking. Du et al. [66] conducted a study on rural-to-urban migrant children and found that individualistic orientation predicted higher levels of hopelessness and subsequently more substance-use behavior. The authors reasoned that China is a collectivistic culture and thus collectivistic orientation (as opposed to individualism) and coping such as family support play important protective roles in developing hope and against engagement in problem behavior.
Besides problem behavior, some studies showed that aspiration-related constructs were correlated with healthy behaviors. For instance, youth who had a more positive belief about their ability to live a healthy lifestyle had better attitudes and skills in living a healthy lifestyle (e.g. exercising and eating healthily) [67] . Students having high aspirations were also more responsible for their health and reported higher levels of nutrition and exercise [68] . These findings underscore the important role of cognitive beliefs on attitudes and choices in lifestyle and health-promoting behaviors. In terms of prosocial behaviors, Syvertsen et al. [69] found that rates of community service for youth with college aspirations increased considerably more than the rates of community service for those with other post-high school plans. Wang et al. [68] argued that adolescents who have higher levels of aspirations would be more likely to be prosocially involved in the community.
Taken as a whole, findings in both the Western and Chinese contexts showed the positive impact of hope, resilience, future orientation, beliefs in the future and aspirations on different domains of children and adolescents' life, including the psychological, academic, vocational and behavioral domains. Findings highlight the importance of developing interventions that target both skill-building and efficacy-enhancing elements to help children and adolescents better understand their cognitive-affective responses to adversities, and providing them with the ability to take advantage of life opportunities to maintain a hopeful outlook on life.
Existing interventions
The literature review showed that there are many intervention programs implemented in the Western context to help children and adolescents to search for their dreams, hope and aspirations. Indeed, hope-based interventions that help students to explore their goals and identify actions to achieve have been shown to promote life satisfaction in students [12] . In contrast, there are very limited intervention programs facilitating children and the youth to explore their dreams, aspirations and hopes in different Chinese contexts. In the past three decades, there were less than ten published intervention programs addressing aspiration and related constructs in China. Themes like exploring hope, future orientation or dreams for children and adolescents were scarcely found in the literature. As such, there is much capacity to develop intervention programs with these themes to help children and adolescents to understand themselves and capacities to realize their potential in mainland China.
Themes/foci of the intervention programs
The coverage of themes of the intervention programs implemented in the Western context is wide. For example, there are programs encouraging low-income youth or juvenile delinquents to explore the meaning of hope to them and what future orientation could be focused on if they wish to step out from their present situation [70, 71] . There are also programs helping children of divorced families or adolescents with depression to strengthen their decision-making ability and thus developing their sense of self-efficacy and resilience [72] [73] [74] . The intervention programs were designed for targeted children and youth, and the contents were context-and target-group-specific. However, there are very few programs helping children or youth to explore their needs and aspirations.
Among the limited intervention programs in the Chinese context, "aspiration" is the major theme, with special attention to explore and develop "academic aspiration" of children and adolescents [75] . There is a strong conviction that children's future is constituted by academic excellence in traditional Chinese context. Nurturing academic aspiration became the prime concern of the intervention programs in China and there are very few intervention programs exploring hope, aspiration or other aspects of future orientation. One interesting finding in the Western literature is that some of the program designers held quite strong beliefs about youth's educational or academic development, which aligned with the Chinese context, to help them understand what hope and aspiration mean to them [71, 76] . They believed that creating successful academic experiences may help the youth to aspire to achieve ambitious goals later in life. However, the meaning of "success" or "aspiration" could be varied from the youth's perspective with different cultural backgrounds. As such, there is an immense need to develop programs to help children and adolescents widen their exploration of their future hope or aspirations with their internal frame of reference in the Chinese context.
In Hong Kong, a successful positive youth development program entitled Project P.A.T.H.S. (denoting Positive Adolescent Training through Holistic Social Programs) was developed and implemented for young adolescents in secondary schools [77] [78] [79] . The program was intended to promote students' holistic development by enhancing their intrapersonal and interpersonal competencies. With particular relevance to the present review, the P.A.T.H.S. curriculum includes sessions aiming at promoting students' resilience, beliefs in the future and spirituality for Secondary 1-3 students. Indeed, most existing dream-and aspiration-based interventions in Chinese contexts focus on nurturing students' academic aspirations, which is merely one aspect of aspirations. However, the present review revealed that dreams and aspirations are far more encompassing. Therefore, it is important to encourage youngsters to discover their unique strengths and potential beyond merely academic achievements to reflect on and understand what interests them and what their meaning in life is. Moreover, it is important to equip adolescents with competencies such as resilience and help them adopt a positive outlook on life so that they are able to overcome adversities and challenges as they strive to achieve their dreams.
Program participants
Quite a number of intervention programs implemented in the Western contexts were designed for youth with special needs, such as low-income youth [71, 80] , juvenile delinquents [70] , AIDS-orphaned youth [81] , children from single-parent families [76, 82] or children and adolescents with emotional and behavioral problems [83] . The number of children and adolescents served in these programs varied from a few dozen youth [50, 70] to a few hundred children and adolescents from various schools [73, 84] . Most of these programs had positive effects on the future orientation of the adolescents and they assisted young people to develop higher levels of continuity, hope and career decidedness. However, the above-mentioned programs catered for a specific target group of children and adolescents and there are limited programs helping youth in the general population to explore their dreams, aspirations or future orientation. Pittman and Irby [85] stated that "problem-free is not fully prepared". Hence, it is recommended to advocate programs catering for all the children and adolescents to allow them to experience the "exploration" and "creation" of their own dreams and aspirations.
In the context of China, the programs implemented have made an attempt to cater for youth in the general population without much restriction in the recruitment. However, the number of children and adolescents served was limited to a few dozen, and the served participants were from well-off cities, such as Beijing and Shanghai [75] . There were few programs implemented to serve the children and adolescents in other provinces, especially the more rural villages or the remote western part of China. Lai [86] stated that the remote western region of China should actively prepare for the future development to reduce regional inequality that might hinder the future development of the children and adolescents in those areas. There is a need to extend the implementation of the interventions to these regions or provinces so that children and adolescents in these regions are able to be exposed to the development of the well-off regions. Most importantly, the future development of their regions will allow them to explore their own meanings of dreams, aspirations and future orientation with a better understanding of the strengths and limitations of their own living environments.
With reference to the CEDAR (Career Exploration, Development and Resources group) program, the Chinese youth who newly immigrated to the USA struggled with language barriers, cultural adjustment and academic demands and many of them expressed "uncertainty about their future" [87] . The "uncertainty" is applicable to the mainland Chinese adolescents as well. Young people might have followed their families to move to different provinces as migrant children or adolescents. The migrant adolescents found it difficult to adapt to school or other social settings. When programs are designed for the mainland children and adolescents to explore their future aspirations or dreams, these difficulties should be taken into account and acknowledged. Hence, a trustworthy and open atmosphere could be cultivated in the programs in which the adolescents could share their values and discuss challenges they would perceive as barriers in the environment.
Methods of implementation
In the Western contexts, the intervention approach varied from intensive arranged activities, such as summer camps [84] or intensive classes arranged every school day for 3 months [70] , to class-based or curriculum-based lessons held regularly with interactive activities [50, 88, 89] . For the intensive programs, the participants reported significant changes of having more ability to initiate and sustain movement toward their goals and having the ability to create positive future for themselves right after participating in the programs. However, the researchers expressed their concern over the sustainability of these changes on children and adolescents as there were few longitudinal follow-up studies to show long-lasting effects on the participants [84] .
For the class-based or curriculum-based intervention programs, the participants reported positive effects on developing goals and aspirations and having higher levels of hope and optimism. There are positive long-term effects on the participants in these programs as the participants were given sufficient time to incorporate the training and learning in the programs with their life experiences [71, 81] . The regularly held classes (either incorporated into school curriculum or arranged as after-school programs) provided a steady time-frame to the youth participants to learn regularly and gradually, creating a stable socialfriendly environment to the participants to establish social connection with other participants.
Some intervention programs carried out in the Western contexts were individual-based such as individual psychotherapy session [90] or in-home sessions [74] . The participants served in these programs were quite limited (8-15 participants) . Besides, the small-scale designs did not instill significant positive changes in the participants in understanding hope and generating aspirations [74] .
In the context of China, mere lecturing and collective instructions are the most common approaches in helping children and adolescents to understand what "aspirations", "dreams" or "future orientation" means in these programs [91, 92] . The teachers or facilitators of the programs taught what "aspirations" or "future goals" were and students learnt the concepts in a more directive and guided manner. There is rare opportunity for children and adolescents to explore the meanings of "aspirations", "hopes" or "dreams" to themselves in class. Even though some implementers arranged outdoor activities such as visits to museums of traditional Chinese heroes [75] , interactive classroom activities (including group discussions, role-plays or card games) or engaging teaching approaches (including self-disclosure of teachers and students or collaborative learning) were seldom carried out in these programs. Interactive classroom activities and engaging teaching approaches were found effective in assisting adolescents to look inwardly upon their genuine needs and producing better implementation quality in the Chinese context [93] . Some programs have adopted the group counseling approach to assist the Chinese immigrant youth in the USA to explore their career interests, skills, abilities, priorities and different career options [94] . The group counseling approach is able to provide a "safe haven" for the Chinese youth participants to share their concerns and aspirations in a trustworthy milieu and the collaboration. The communication among the participants helps weave the friendship web that provides socioemotional support and great resources to the participants. Incorporating these approaches into the intervention programs in the context of China might help facilitate the children and adolescents to search for their own meanings of aspirations, hopes and dreams instead of being taught by the teachers or implementers.
Practical information such as college applications or resume writing has also been provided in some of the programs and the information provided has helped the participants foster a sense of competence in career exploration [87, 94] . However, the provision of hands-on information on the work lives of different professionals is rarely found in the literature, especially in the Chinese context. It is recommended to prepare more hands-on information for the participants, for example introducing the work values, ethics or prospect of different professionals, or resume writing and college applications.
Besides approaches and intervention methods, implementers in the intervention programs also varied. The implementers of intervention programs in the Western contexts are mostly professionals in human services such as educationalists, psychologists, counselors, social workers or researchers of the programs. For example, the programs helping low-income youth and aiming to reduce their hopelessness invited school personnel (teachers or guidance counselors) or a career counseling psychologist to deliver the programs [72, 73] . In addition to these professionals in human services, other professionals such as professional dancers or artists were also invited as collaborators [80, 84] . The professionalism of the implementers helped deliver professional knowledge to the participants and thus enriched the participants' understanding of the related concepts. The involvement of the implementers other than human service professionals exposed the participants to new leisure or career options and opportunities [70] . However, the professional image of the implementers has distanced the participants and might have hindered the engagement between the implementers and the participants. More preparation work, such as pre-program meetings with the participants or extra time offered to the participants to know the implementers in each session, has to be done when involving professional counterparts in the intervention programs.
Chung [95] observed that Asian clients have a tendency to expect directive guidance, information-driven and problem-solving approach to assist them for the personal and career exploration. That is why the Chinese participants of these intervention programs would have high expectations on the facilitators to serve multiple roles such as an adviser, a role model, an authority to provide directions and an expert with solid professional knowledge. The implementers would use different means to facilitate the participants to explore and search for their potential and aspirations in an in-depth manner by, for example, arranging the students or participants in groups, using card games, discussions and reflective exercises. Some of the implementers have utilized the imitating case scenarios for small group discussion [94] . Making use of the case scenarios was less intimidating and was more congruent with Chinese concern with "loss of face" in disclosing their thoughts, wishes, perceived "unrealistic" dreams (that might be their genuine dreams) and feelings toward achieving these dreams and wishes [96] .
One of the unique features of the intervention programs in both Western and Chinese contexts is to invite guest speakers, such as alumni or professionals from different fields [70, 78, 94] , to share [1] their experiences of how they chose their career pathways, [2] struggles met in the process and [3] ways to be resilient in facing obstacles. Some of the guest speakers shared similar backgrounds of the participants (e.g. the alumni) to draw closer linkages to the children or adolescent participants [70] and some of the guest speakers were the successful figures in the society to arouse participants' interests to better understand the respective field. In the 1980s, the focus of sharing was about how to set goals and their success stories [75] . The guest speakers typically acted like "role models" for the participants to demonstrate the possibilities of being competent in respective fields. The feasible "accessibility" to these significant others in the participants' socio-cultural system offers prime opportunities for the youth to explore more educational and vocational possibilities, ways to pursue their aspirations and hopes, and the basic or fundamental skills in respective workplaces [54, 94] .
Some final remarks on evaluation are in order. Different methods have been used to evaluate the programs under review. A number of programs have shown the effectiveness in helping their participants to reduce their sense of hopelessness [72] , increase adolescents' hope for the future [73, 80, 84] , occupational, educational and academic aspiration [79] and enhance resilience of children and adolescents [88, 97] . However, there are very few longitudinal evaluation studies to investigate the long-term impacts of these programs on the participants. The importance of administering longitudinal studies is shown in some pioneering positive youth development programs in the Chinese context [98] . Administering program evaluation is crucial to understand "how" and "why" the program works [99] .
Conclusions
In this review, we examined the consequences of having dreams, aspirations and related attributes. Studies have shown that resilience, aspirations and future orientation serve as protective factors against problem behaviors. Students with lower levels of future orientation were more likely to engage in problem behaviors such as smoking, drinking or drug abuse. Moreover, high-school students with low levels of hope exhibited more externalizing behaviors (e.g. aggression and delinquency). In addition, positive youth development studies have also shown that resilient youth, who had a positive belief in the future and/or a higher level of spirituality (including meaning and purpose in life), reported higher levels of connectedness to the community and a sense of contribution, which serve as protective factors against the development of problem behaviors.
The present study also documented features of the intervention programs implemented in both Western and Chinese contexts. It is recommended to design and implement indigenous intervention programs that meet the needs of Chinese children and adolescents in the context of China. The specific Chinese culture has been quite often overlooked in implementing intervention programs on aspirations, hope or resilience building. Leong and Gim [100] cautioned that the submissive and passive image drawn by traditional patriarchal society might confine the range of exploration and choices of Chinese adolescents (especially female youth) when they make life-long decisions. Hence, program implementers have to be well aware of these subtle Chinese cultural concerns while they are carrying out intervention programs. In particular, it is crucial to create an open and trustworthy environment for the youth participants to process personal yet complex feelings and thoughts during the process of program implementation.
